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ABSTRACT 
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section theme; (3) 5 general learning expectation questions; (4) 5 
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activities provided by the authors other than the section author; and 
(7) blank forms that invite the educator to design more creative 
activities. Each section has an appropriate theme and central topic 
for the grade level, and activities are based on learning expectation 
questions concerned with: general definitions, people, environment, 
matter, and animals. The theme and central topic of each section are: 
early childhood services — identity and my world; grade 
one — interaction and seasons; grade two — change and culture and 
traditions; and grade three — movement and patterns. Flash cards of 
student artwork, with brief critiques, are provided to strengthen art 
appreciation skills and to introduce document themes as story 
starters and bulletin board displays. Contains 23 references. 
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Introduction 

Welcome to the Northland School 
Division Curriculum Development Resource 
Guide, Learning Through Visions, for Early 
Childhood Services (ECS) and Grades One, 
Two, and Three. The goals of this resource 
guide are to: 

• explore subject integration at the 
primary level through the “reflective” 
experiences of our educators; 

• provide visual and verbal activities that 
enhance student learning; 

• provide a forum for educators to 
present their instructional experiences 
throv^ the theme across the curriculum 
approach; and 

• provide a resource for flexible cur ..culum 
implementation that adapts to the needs 
of individual students and educators. 
There are four sections in Learning 

Through Visions, one for each grade from 
Early Childhood Services to Grade Three. 
Each section written by an educator in 
Northland School Division has the following 
components: 

• a philosophy; 

• an introduction to the section theme; 

• five general leamii^ expectation questions; 

• five major activities; 

• five extended activities; 

• fifteen support aaivities provided by 
authors other than the section author; 
and 

• blank forms that invite the educator to 
design more creative activities. 

Flash cards of student artwork with 
brief critiques are provided to strengthen 
art appreciation skills. These can also be 
used to introduce document themes as story 
starters and as bulletin board displays. Forms 
accompanying the flash cards are aimed at 
encouraging the teacher and student to 



reflect on these questions: What do I see in 
this artwork? What do I feel about this 
artwork? How is this artwork organized (art 
elements and art principles)? What materials 
did the artist use? What techniques did the 
artist use to produce this artwork^ 

All activities arc interfaced 
* (where applicable) with the Alberta 
Education Elementary Art Curriculum Guide 
(1985), Alberta Education Elementary Music 
Curriculum Guide (1989), Alberta Education 
Elementary Science Curriculum Guide 
Proposed Alberta Education Elementary Science 
Pro^am of Studies (1994), Art in Actinn, 
Teacher’s Manual 1987), Durover 

Art, Teacher’s Edition {Caz'praan, 1985), 

Early Childhood Services Booklet Series, 
Northland School Division (1985), Early 
Childhood Services Handbook, Northland 
School Division (1985), Early Explorations 
in Mathematics and Science (Harcoun & 
Wortzman, 1992), Explorations in Science 
(Wortzman et al., 1992), and Music and You, 
Teacher’s Edition (Staton et al., 1991). Locate 
these under the heading entided Integration! 
Enrichment Sources. 



Grade 


Theme 


Central 

Topic 


ECS 


Identity 


My World 


Grade One 


Interaction 


Seasons 


Grade Two 


Change 


Culture and 
Tradition 


Grade Three 


Movement 


Patterns 



Each author chose an appropriate theme 
and central topic for his or her grade level. 

In addition, the authors developed, 
adapted, and tested activities based on the 
general learning expectation questions. 

* If an Early Childhood Services source is unavailable, a Grade C source is cited. 



Each question is concerned with one of the 
following: 

• general definition 

• people 

• environment 

• matter 

• animals 

For example, at the Grade Two level 
Change is the theme, Culture and Traditions 
is the central topic, and the general learning 
expectation questions are: 

1 . What is change? (General Definition) 

Major activity; How the Cree World 
Began 

2. When ■>eople change is there an effect 
on thei'' culture and traditions? (People) 

Majo, „ "tivity: Changes in a Peoples 
Language 

3. How does the changing of an 
environment alter a culture and its 
traditions? (Environment) 

Major activity: Healing Mother 
Earth 

The extended and suppon activities were 
born out of an enthusiastic exchange 
of possibilities among the authors to 
strengthen understanding of the themes. 
The rule for developing activities was: 
“Don’t force the fit; provide creative 
outlets for ideas about teaciting and 
learning.” Hence, all the authors provided 
material for the suppon activities at all 
grade levels. Any of the activities can be 
adapted for any of the grade levels. 

It is important to note that ultimate 
decisions about how and when an 
activity is used in the classroom must 
remain with the educator. 



4. Do the changing forms of matter lead 
to changes in a culture and its 
traditions? (Matter) 

Major activity: Matter Changes with 
the Seasons 

5. How do changes in animals affect a 
culture and its traditions? (Animals) 

Major activity: Animal Legends 

Different authors employ different 
writing styles and formats. Learning centres, 
for example, are emphasized in the Early 
Childhood Services component and the 
format of the activities reflects this. Although 
attention has been given to consistency 
among these styles and formats, the 
individual nanure of each author’s writing 
has been preserved. 

The title of this resource guide. Learning 
Through Visions, arose from early discussions 
on a project about art education emphasizing 
the visual learner. As the process continued, 
the committee members in collaboration 
with internal and external resource persons, 
began to explore in depth the notions of 
subject integration, interdisciplinary teaching, 
and themes across the curriculum. The current 
document title reflects the original intention, 
plus the notion that all teachers have a vision 
about what they hope to accomplish as 
co-learners with students throughout the 
school year. 

It is our hope that Learning Through 
Visions wHm benefit and inspire other educators 
and students! 

C.K. Amber 
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Early Childhood Services 

Identity (My worw) 




Father R. Perin School) 

WITH 



Keith Spencer 

(Supervisor of Early Childhood Services) 
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Philosophy 

‘'Leam from the little ones .... 

Start with what they know and 
expand from there .... 

We talk, we think about it, we do it together. ” 

Terry Pontaine 
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Learning Centres 

In teacher-initiated Learning Centres, 
the teacher uses information about children’s 
needs and interests to develop the centres. The 
responsive teacher’s goal is to move gradually 
toward more and more child-initiated tasks 
and centres. 

Learning Centres are based on the 
concept that students develop in a variety 
of ways. Learning Centres provide many 
opportunities for students to experiment and 
to manipulate objects and their symbols to 
see what results can be produced. Centres 
also allow children to learn in their own 
way and at their own pace. They provide 
young children with an abundance of 
concrete materials to explore on their own 
without constant supervision. Centres allow 
students to use conventional materials in 
unconventional ways leading to effective 
learning by discovery. Children experience 
the freedom to make choices on their own. 



Establishing Self-identity in Early 
Childhood 

All people are continually establishing 
self-identity but nowhere in the lifespan of a 
person does so much happen as when they 
are very young students. From birth to age 
three, children are continually thinking with 
intensity about everything around them. Very 
young children are constantly aware of what 
is going on around them. Thus, the process 
of establishing an identity never stops. It is 
the child’s single most important work and is 
influenced by the people, things and events 
surrounding the child. 

Change in identity is a hallmark of early 
childhood. Such change is a natural part of 



the early childhood experience. It is as natural 
as growth itself — in fea, a very important 
part of that growth. The older children get, 
the less susceptible they are to change in the 
fundamental way they view the world. The 
foundation stones have been laid. It becomes 
more and more difficult to provide influences 
which lead to a profound change in personal 
identity. 



Northland School Division 
Early Childhood Services 
In-Home Program 

The Early Childhood Services Program 
(ECS) is intended to meet the developmental 
and special needs of young students and 
their families. The child, the parents and the 
community are the three most important 
dimensions of the ECS Program. Each 
dimension is described in terms of outcomes 
for students, parents and community. 

Parental involvement and support for the 
ECS Program is essential to the construaive 
and creative development of each child. The 
family in its various forms is a fundamental 
and important unit in soi;iety. The family is 
recognized as integral to the developmental 
and special needs of children. 

The Northiand School Division In-Home 
Program supports the ECS Program by 
providing greater understanding which results 
from the Local School Board Committee, 
community groups, parents, staff, and 
students working together to address the 
needs of students and the needs of parents as 
these relate to their children. The In-Home 
Program provides an opportunity for parents 
to enhance their knowledge and skills in 
making decisions about the program, about 
involvement in home visits, and about 
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evaluation of the effectiveness of the program. 
Even more important, parents are involved as 
teachers of their own children in the home 
through periodic assistance and discussions with 
the ECS staff. This gives greater opportunity 
for the ECS parents to be actively and directly 
involved in the education of their students. 
The parents, ECS instructors, and students 
then work together as partners to build an 
increased understanding of the program to 
the betterment of all concerned. (For more 
specific information, refer to “General Goals,” 
p. 3, Janvier Early Childhood Education 
In-Home Program Outline, August, 1986). 

Introduction 
to Activities 

In the ECS Program, students’ self-esteem 
and feelings of confidence are developed 
through experimenting and exploring in 
their environment. Through play, they 
learn to use their bodies and cope with the 



physical world. They practice and develop 
many skills. They learn about building 
relationships with others. As they play, 
they share ideas and extend each other’s 
experiences. Playing with other students is 
essential to healthy growth. 

It takes independence, imagination, 
initiative, accommodation, and wholehearted 
interest to learn to develop one’s capacities. 
Young children use these qualities as rich 
possibilities for play. Play places the inner 
world of feelings in touch with the outer 
world of reality. Personalities develop through 
play which offers an effective avenue for 
social and emotional growth. 

Young children are constantly absorbing 
and storing sensorimotor impressions which 
form the basis for learning. They organize and 
sort these perceptions, begin to use symbols, 
and develop concepts of relationship. Stimuli 
from personal relationships as well as stimuli 
that provide information about the world 
itself are essential for intellectual and 
personality development. 



LEARNING EXPECTATION QUESTIONS 

1. What is identity? (General Definition) 

2. How do young people use their senses? (People) 

3. Why are plants important in my world? (Environment) 

4. What does it mean to see changes in matter? (Matter) 

5. Why are animals important in my world? (Animals) 
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Question #1 
What Is Identity? 



(General Definition) 



Major Activity ^1 

Centre: Who Am I? 

Goal of Centre: Students will be able to 
discover various facets of self. 

THJe: A Gallery of Portraits 

Subject Integration: Art, Language 
Learning, Math 

Objective: Students will recognize that 
people are the same, but different. 
Description: Prepare a bulletin board 
displaying piaures of children’s faces taken 



from magazines. Have smdents study the faces 
in the pictures and categorize features in terms 
of hair, skin, eye colour, shapes of faces and 
gender and age. (This is a good way to 
encourage the development of categorization 
skills since it offers an opportunity to discover 
attributes of people and to label things using 
simple words and record-keeping processes.) 

Have the students bring mirrors to class 
and individually explore their own features. 
Have them make self-portraits and glue them 
on squares of paper. Have them draw and 
colour a frame around the edges of the 
squares of paper. Glue all the portraits to a 
large sheet of paper. Attach these to walls or 
to bulletin boards. Have the students label 
their portraits with their names. 



Integration/Enrichment Sources 



p 
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Discover Art (Te3.ch.eTS Edition Grade One, Lesson 1, pp. 6-7) Activity: “Drawing Art in 
Your World.” 



Alberta Education Elementary Art Curriculum Guide 1985 — Level One Grade 1 ai .d 2 
EXPRESSION, Component lOi) Purpose: Record or document activities, people, and 
discoveries. Concept C: Family groups, people, relationships can be recorded visually. 



f 

ft 



Art in Action (Teacher’s Manual Grade One, Lesson 34, pp. 57-59) Activity: “Artists Paint 
People.” 

Alberta Education Elementary Art Curriculum Guide 1985 — Level One Grade 1 and 2 
REFLECTION, Component 3) Appreciation: Interpret art works literally. Concept C: 
An art work tells something about its subject matter and the artist who made it. 






InugrationlEnrichment Sources continued on page 8 
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Integration/Enrichment Sources, continued from page 7 



Music and %-a (Teacher’s Edition Grade Kindergarten, Unit 3, Lesson 2, p. 60) Activity: 
“Focus: RhyJim.” 

Alberta Education Elementary Music Curriculum Guide 1989 — Rhythm, Concept 1: 
Music may move to a steady beat. 

Music and You (Teacher’s Edition Grade One, Unit 1, Lesson 1 • Core, p. 1C) Activity: 
“Focus: Steady Beat.” 

Alberta Education Elementary Music Curriculum Guide 1989 — Grade One Rhythm, 
Concept 1 : Music may move to a steady beat. 
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Early Explorations in Mathematics and Science (Kindergarten, Unit — Come and Collect, 
p. 46) Activity: “Sharing Special Treasures,” p. 56. 

Proposed Alberta Education Elementary Science Program of Studies 1994 — Grade One 
Emphasis: Science; Topic: Senses. 

Alberta Education Elementary Science Curriculum Guide 1983 — Division 1 ; Matter and 
Energy: Propenies of Objects, Subject Maner — Objects can be identified, grouped and 
ordered on the basis of physical propenies such as colour, hardness, size, shape, texture, 
mass, volume, smell and sound. 
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Extended Activity 

Title: Body Tracing 

Subject Integration: An, Language 
Learning 

Objective: Students will understand that 
their bodies have shape and that clothes and 
decoration can change the way we view people. 
Description: Have students pair off. Have 



one student trace the outline of the other’s 
body onto a large piece of paper. Have them 
label the body parts (arms, legs, stomach, 
head, feet, hands) on the paper. Have smdents 
colour the drawings. Have them use tempera 
paint to colour and texture the skin, hair, 
and clothing. Display the drawings around 
the classroom. 
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SCHOOL TEMPERA PAINT 
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One ice cream pail half full of 
water 

2*3 cans of powdered tempera 

3/4 cups Elmers dry wallpaper 
paste 

2 lidfuls Dettol 

Stlr/whip with wire whisk or an old 
electric blender until consistency 
of heavy cream. Cover tightly. 
Stir before using. 









Further extend this idea by having the 
children consider: 

• how we identify similarities and 
differences in faces and in bodies; and 

• how we identify roles by the ways people 
dress (e.g., police, fire fighters, athletes 
and people from different cultures). 

As well, have students research special 

clothing (e.g., historical, technological, fimtasy) 
and draw some of these. Then have them pin 
the drawings onto the original body tracings. 



Support Activities 

Title: Colour in Art 
Subject Integration: Art 
Objective: Students will learn about colour 
categories and ranges. 

Description: Get a set of paint chips (one 
for each student) from a paint supply store. 
Select shades of red, yellow, and blue. Glue 
a colour chip onto a name tag for each 
student. Invite a student with a blue chip to 
find other members of the blue chip family. 
Have them line up from dark to light blue and 



notice hotv varied a colour can be. During 
the week invite each femily of colours to 
bring to class something red, yellow or blue 
and add each contribution to a buUedn 
board divided into these colour frmilies. 

Title: Personal Portraits 

Subject Integration: Art, Language 

Learning 

Objective: Students will understand the 
components of portraits. 

Description: Show students portraits of 
people. Invite them to talk about features 
of ponraits (e.g., position people are in, 
background, appearance). Have students 
draw and colour their own ponraits on 
construction paper, including backgrounds. 
Then have each student explain to the whole 
class the features of his or her portrait. 

Title: What These Hands Can Do 
Subject Integration: Language Learning 
Objective: Students will identify things 
they do well. 

Description: Open this activity with a group 
discussion in which smdents brainstorm things 
their hands can do well. On the fingers of a 
large pair of hands drawn on the chalkboard, 
list students’ suggestions (e.g., throw a ball, 
pick flowers, biush teeth, paint vrith fingers). 
Focus can be given to this activity in such 
areas as health, physical education and work. 

FINGER PAINT 

1 cup sugar 

2 cups cold water 
I cup flour 

A few drops of oil of cloves 
Mix together and cook. 
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Question ^ 

How Do Young People 
Use Their Senses? 

(People) 

People use their senses to communicate 
to others their unique understanding of the 
world. People rely on their senses to interpret 
their world (to see, to smell, to hear, to taste, 
to touch). In the following activities, students 
use their senses to understand their place in die 
family unit or in the commimity. In the process 
of interacting with family members students 
use their senses to gain an understanding of 
who they are. As participants in both family 
and community systems, smdents will 
inevitably use their senses during various 
interactions. 



Major Activity #2 

Centre: Discover Senses! 

Goal of Centre: Students will be able to 
identify and appreciate the five senses. 

Title: Exploring the Five Senses 
Subject Integration: Axt, Language 
Learning, Science 

Objective: Students will be able to identify 
the five senses; sight, smell, sound, taste, 
and touch. 

Description: Develop five centres, each 
representing one of the five senses. Distribute 
one “Senses Booklet” to each child. (Each 
page is labelled with one of the five senses.) 
Have students draw items from each centre 
on the appropriate pages. Here are some 
suggestions. 
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Taste Centre 

Explore different tastes like spices, 
sweeteners, fruits, and vegetables ^e.g., cooked, 
raw, canned, smoked). Classify foods 
according to tastes (e.g., sweet, soiu, bitter, 
salty). Use blindfolds to test awareness of tastes. 
Make collages with seeds, shells, peelings, 
and corn husks. Make a salad with the 
students. Discuss why we combine sweet, 
sour and bland flavours. Talk about colour 
use in salads. After making and eating the 
salad, have students draw or paint salads. 
Note: Be aware of any food allergies students 
might have. 

Smell Centre 

Explore different smells (e.g., spices, 
flavourings, perfume, flowers, plants, furs, 
feathers). Burn scented candles, feathers, hair, 
wool, leaves. Smell foods before and after 
cooking. Since art often deals with the illusion 
of sensory experiences, make a collage that 
stimulates the sense of taste or smell. 

Sight Centre 

Have available a magnifying glass and 
such objects as glasses, a Braille book, a 
flashlight, an old camera, and a fluorescent 
light. Have students do crayon rubbings of 
shapes and textures they see in the Centre. 
Have available in the Centre flat objects with 
hard raised surfaces such as grates, metal 
washers, wire screening and plastic baskets. 
Have students make a chalk or charcoal 
rubbing of the surface of leaves by pressing 
the back sides of the leaves on tissue paper. 

Have students do a painting of their 
birthday party or a dinner of all their 
ftivourite things. 



Have students do a painting in shades 
of one colour. Focus on warm and cool 
colours. Have some students choose warm 
colours and do the whole painting in warm 
colours. Have them describe how the selected 
colours make them feel. 

Listening Centre 

Make tapes of sounds in school, at 
home, and in the community. Have available 
a set of picture cards based on the sounds. 
Explore and match sounds of rhythms and 
instruments. Fill empty pop bottles with 
different amounts of water to produce 
different sounds. Have students strike these 
with rhythm sticks and listen to the sounds. 

Make shakers by filling cans with beans, 
corn or sand. Attach a lid and decorate. Make 
tambourines from paper or tin foil plates. 

Sew together and add ribbons to decorate. 

Touch Centre 

Have available a container filled with 
interesting objects (e.g., different fabrics, 
shells, cactus, brushes, pine cones, wood, 
styrofoam, sandpaper, metal, warm and cold 
objects). Have students reach into the 
container and identify objects by touch. 
Check to see if each object has been correctly 
identified. 

Make sand blocks by gluing sandpaper 
on wooden blocks. 

Make a sand painting by dropping 
coloured sand onto a design made of glue 
on cardboard paper. 
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Integration/Enrichment Sources 




Discover Art 5 Edition Grade One, Lesson 5, pp. 14-15) Activity: “Collage 

Cutting and Pasting Paper.” 

Alberta Education Elementary Art Curriculum Guide 1985 — Level One Grade 1 and 2 
EXPRESSION, Component lOiii) Media and Techniques: Use media and techniques, 
with an emphasis on exploration and direa methods in drawing, painting, print making, 
sculpture, fabric arts, photography and technographic arts. Concept A: Drawing — Make 
drawings from direct observation. 
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Art in Action (Teacher’s Manual Grade One, Lesson 10, pp. 15-17) .Activity: “Your Skin 
Can Tell You About Texture.” 

Alberta Education Elementary Art Curriculum Guide 1985 — Level One Grade 1 and 2 
DEPICTION, Component 6) Qualities and Details: Represent yurfrce quahties of objects and 
forms. Concept A: Texture is a surhice quality that can be captiL’ed by rubbings or markings. 
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Extended Activity ^ 

Title: Blindfold Walk 

Subject integration: Art, Language 

Learning 

Objective: Students will appreciate the 
value of their senses. 

Description: Take a blindfolded partner for 
a walk. Watch for steps, doors and obstacles 
in the way. Use parents and older students to 
supervise. Then have students reverse roles. 
Have students then discuss how it felt to be 
without one of the senses (e.g., sight). Ask 
them to discuss how they felt about their 
partners help. Write, illustrate, and display a 
class story about the experience. 

Support Activities #2 

Title: Family Trees 

Subject Integration: Art, Language 

Learning, Social Studies 

Objective: Students will identify with 

members of their families and of their 

communities. 

Description: Give each smdent a large 
piece of paper on which they draw a leafless 
tree. Distribute precut shapes of leaves. Tell 
children that each leaf represents an important 
flunily member. (Some smdents will need more 
leaves than others.) Ask them to draw a 
picmre of a family member on each leaf Label 
the leaves for the smdents as they complete 
their drawings. Place all of the trees together 
on a bulletin board. Talk about smdents’ 
roles as members of a community. 



ntle: Grouping and Graphing 

Subject Integration: Language Learning, 

Math 

Objective: Students will categorize aspects 
of the senses. 

Description: Have smdents sit in a group 
and review the basics of categorizing, 
grouping and graphing. Ask such questions 
as: Into how many groups could we divide 
die class? What characteristics could we look 
at to categorize people into groups? Place 
suggestions on the chalkboard. 

Have smdents pick one of the su^estions 
and construct a graph. Have them record 
the appropriate information for their graphs 
(e.g., number of flunily members, number of 
sounds in the room, number of different tastes 
and smells at lunch). Have them consider 
which senses were most used and why. 

Title: Special Services in Communities 
Subject Integration: An, Drama, Science, 
Social Studies 

Objective: Students will identify special 
services that help them in their community. 
Description: Communities have services 
that are unique to them. These services can 
be identified and described. Have students 
choose roles to play and act out the roles in 
a drama activity. Have them brainstorm all 
the tools, clothes and equipment needed for 
a particular service. In a large group, have 
them pick one or two and identify all the 
senses they might find on the job. Students 
can then draw all the things needed for a 
chosen service activity and talk about this 
sensory information (e.g., sights, sounds and 
smells of hospitals, clinics, fire departments). 
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Question ^3 

Why Are Piants 
important In My World? 

(Environment) 

Major Activity ^3 

Centre: The Environment 

Goal of Centre: Students will understand 

that plants are part of the environment. 

Title: Plant Growth and Change 

Subject Integration: Language Learning, 

Science 

Objectives: Students will understand that 
plants require water and sunlight to grow, 
that plants give off gas vital to human life. 



and that plants and forests sustain human life 
on our planet. 

Description: Plant different kinds of seeds 
(bean seeds are fast growing) and have students 
care for them. Record the plants’ growth. 
Neglect several seeds and plants to discover 
what happens if there is no water or if they 
are put out of the sun. (Bean seeds can be 
planted against a paper towel in a jar and 
grass seeds can be planted on a sponge.) Ask 
such questions as: Where do plants come 
from? Do plants/seeds need water, sunlight, 
and nutrients to grow? Do plants grow at the 
same speed? What influences speed of growth? 
How are seeds different from one another? 
Where do new plants come from if we don’t 
plant them? How do plants get from one 
place to another? What happens to plants 
when they get old? 



integration/Enrichment Sources 



Discover Art {Ytz.dti.tTS Edition Grade One, Lesson 19, pp. 42-43) Activity: “Drawing, 
People — Showing How You Play.” 

Alberta Education Elementary Art Curriculum Guide 1985 — Level One Grade 1 and 2 
EXPRESSION, Component lOi) Purpose: Record or document activities, people and 
discoveries. Concept B: Special events such as field trips, visits, and festive occasions can 
be recorded visually. 












Art in Action (Teacher’s Manual Grade One, Lesson 39, pp- 65-66) Activity: “Shapes in h- 
Nature.” x 

Alberta. Education Elementary Art Curriculum Guide 1985 — Level One Grade 1 and 2 - 

REFLECTION, Component 1) Analysis: Notice commonalities within natural objects or ' 
forms. Concept A: Natural forms have common physical attributes according to the class ' 
in which they belong. 

^ ^ ^ ; 1 

Integration/Enrichment Sources continued on page 15 
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inteQration/Enrichment Sources, continued from page 14 




Extended Activity ^3 

Title; Appreciation of Landscape During 
Recreation 

Subject Integration: Art, Language 
Learning, Physical Education, Science 
Objective: Students will understand that 
the environment provides a place to observt. 
nature and to enjoy recreational activities. 
Description: Take students on a field trip 
outside on the school property to practice 
skiing. Discuss the equipment. Discuss the 
beauty of the landscape. Invite students to 
discuss how plants are beautiful to view and 



are important in protection against erosion. 
Have students draw their experiences. Have 
students paint their experiences. Invite them 
to do a crayon resist painting using the white 
crayon to create and fill in a landscape of snow 
and the colours for plants on white paper. 
Suggest how crayons can be used as texture. 
When the crayon drawing is finished, have 
students wash over the entire page with 
diluted tempera paint. Several colours of 
tempera paint can be used on the various 
parts of he landscape. 




Note: Crayon Resist is a process in which 
paint is applied to a surface after it is 
crayoned. If the crayon is applied thickly 
enough and the water based paint is thin 
enough the crayon will “resist” the paint 
{Alberta Education Elementary Art Curriculum 
Guide., p. 105, 1985). 



Support Activities ^3 

Title: Making Paper, Rec>'cling Paper 
Subject Integration: Language Learning, 
Math, Science 

Objective: Students will understand and 
apply the procedures for recycling paper. 
Description: Put 300 millilitres of water 
into a blender. Mix, and slowly add carrot 
or potato peels and newsprint. Blend until 
mixture is thick. Put half the pulp from the 
blender into a large bowl. Add 400 millilitres 
of water. Mix with a spoon. Stretch a nylon 
stocking over one end of a tin can. Put an 
elastic band around the stocking to hold it in 
place. Put the can on top of a thick layer of 
paper towels. Spread the pulp evenly over the 
stocking. Press hard to get the lumps and 
water out. Carefully take the elastic band and 
nylon stocking off the tin can. Peel off the wet 
paper and lay it out to dry on a paper towel. 
Iron the paper flat and you’ve recycled paper. 

Title: If I Were In A Forest 
Subject Integration: Language Learning 
Objective: Students will reflect on the 
environment of a forest. 

Description: Have students brainstorm 
responses to these questions: What is a forest? 
What is it made up of? Write the responses 
on the chalkboard. Read the following pattern 
poem aloud. Then ask for responses to this 
question: If I were in a forest; what would I 
be or see? Shape the students’ responses into a 
class poem. Have students illustrate the poem. 



Title: Sorting Seeds 
Subject Integration: Art, Science 
Objective: Students will identify the 
different patterns found in matter in their 
environment. 

Description: Collect a variety of seeds and 
enough hand lenses so partners can share 
them. Have students practice grouping seeds 
according to such properties as colour and 
size. Have the students use the hand lenses to 
study the seeds. Record the characteristics on 
a chart or graph. Soak the seeds overnight 
and make jewelry (e.g., a bean necklace). 



IF i WERE IN A FOREST 

If I were in a forest, what would I see? 

I would see the trees looking at me. 
They would have branches reaching high, 
Grabbing at the sun in the sky. 

if I were in a forest, what would I see? 

I would see the grass looking at me. 

It would be nice and green and very sweet, 
It would feel cool and tickle my feet 

If I were in a forest, what would I see? 

I would see a bear looking at me. 

He would be big and very brown, 

I would get scared and turn around. 

if I were in a forest, what would I see? 

I would see a rabbit looking at me. 

He would be bouncing and soft and white. 
Our poem is over 
So we’ll say goodnight 



SheMey WMlier and Grade 2 Students, 
Atikamcg-Soverekin School 
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Question 

What Does It Mean To 
See Changes In Matter? 


Matter is liquid, solid, or gas (forms). Matter 
can change forms. 

Title: Making Baimock 

Subject Integration: Art, Math, Science 


(Matter) 


Objective: Students will understand that 
substances (matter) change form in the 


Major Activity ^^^4 

Centre: Baking Fun! 

Goal of Centre: Students will understand 
that matter is anything that takes up space. 


baking process (heat causes change in matter). 
Description: Have students sit around the 
table. Have them take turns measuring the 
bannodt ingredients and mixing the ingredients 
together. Recipes vary. Try this one: 



I BANNOCK 

^ 8 cups flour 

^ 4 tablespoons lard 

^ 3 cups weter 

p I tablespoon baking powder 

H MIx ingredients together with your hands in a medium size bowl. Pour water 
and mix with a fork. Put the dough onto cookie sheets and put them into 
f the oven. Cook for about one-half hour at 300 degrees or until it is brown. 
^ When done, put lard on the bannock and eat it. 







Note: Baking powder acts as a leavening 
agent. Agents most frequently used to leaven 
flour mixtures are steam, air, and carbon 
dioxide gas. Carbon dioxide gas is produced 
by combining baking powder, baking soda, 
and yeast with acid. Milk and sugar both 
contain acid in enough quantity to release 
carbon dioxide into the flour mixture. 


Specifically, baking powder is sulphate- 
phosphate that releases carbon dioxide. 
Where heat and moisture are added, the 
process releases pockets of carbon dioxide 
into the flour mixture causing the mixture to 
expand up and out. The addition of trapped 
carbon dioxide creates a light and fluffy 
texture. 



texture. 




Integration/Enrichment Sources 
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Extended Activity 

Centre: Water Table 

Goal of Centre: Students will understand 

that water changes forms. 

Title: Changes at the Water Table 
Subject integration: Science 
Objective: Students will understand that 
water undergoes changes when substances 
are added to it. 



Description: Add food colouring to a water 
sample. Add detergent to a water sample. 
Make bubbles with a straw. Add ice to warm 
water and see it melt. Discuss the differences 
between liquid and solid states of water. 
Develop a concept map or web consisting 
of water properties and uses. 



Support Activities ^^4 

Title: Winter Landscapes 
Si object integration: Art, Language 
Learning, Science 

Objective: Students will learn about snow 
as maner and how it covers the ground to 
make a winter landscape. 

Description: Discuss the difference, 
between a summer landscape and a winter 
landscape and how snow covers the landscape 
in winter. Get a pail of fresh snow and use a 
magnifying glass to explore the individual 
shapes of snowflakes as matter and how snow 
changes when it melts. Show and discuss 
several pictures and art prints of winter 
landscapes. Read a story or poem about snow. 
Discuss activities students like to do in the 
snow, how we prepare for outdoor activities, 
and why. Have the students paint a winter 
landscape on 1 \" X 14 " (28 cm x 35.5 cm) 
construction paper. Encourage students to 



include themselves in an aaivity in the snow. 
Note: Prepare an ample supply of white 
tempera paint along with other colours. 

Title: Solids, Liquids, Gas 
Subject Integration: Drama, Science 
Objective: Students will increase their 
knowledge about solids, liquids, and gases. 
Description: Have students review the 
properties of a solid, a liquid, and a gas. For 
example, a solid tends to keep its shape, a 
liquid takes on the shape of its container, 
some gases are odourless, tasteless, and 
invisible, and all maner takes up space. Or.ce 
the properties are reviewed, show students 
the molecular structures of solids, liquids, 
and gases. 

Ask questions like: What is the 
difference between the three structures? Can 
you show me a solid? a liquid? a gas? Have 
students act out each structure (solid — 
students are packed tightly together; liquid 
— students are feirly close together; gas — 
students are completely spread out all over 
the room). 

TrUe: Constructing Maner 
Subject Integration: An, Language 
Learning, Science, Social Studies 
Objective: Smdents will identify the 
different forms that maner takes and the 
different ways we use matter. 

Description: Take students out to observe 
construction of a building or another structure 
in your community. Have them record their 
observations in a series of drawings and then 
write a simple three- or four-step description 
about how it was constructed. Have students 
discuss the uses for this new building or 
structure. 
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Question #5 
What Animals Are 
Part Of My World? 

(Animals) 

Major Activity #5 

Centre: Animal Observations 
Goal of Centre: Students will understand 
that animals require food, water, and shelter to 
survive. They will understand that Albertans 
can see animals that still live in their natural 
habitat (e.g., eagle, marmot, beaver, deer, 
wolf, coyote, jack rabbit, fox). 

Title: Earthworm Terrarium 
Subject Integration: An, Lar^qage 
Learning Science 

Objective: Students will understand how 



an earthworm adapts to an environment. 
Description: Wide-mouth Mason jars are 
ready-made terrariums. Fill the terrarium a 
quarter full with layers of damp soil and 
sand. Add three or four worms per terrarium. 
Spray a bit of water on the top of the soil 
every day. Stretch a nylon stocking, or a clear 
plastic wrap with air holes, over the top of 
the terrarium. Put black construction paper 
around the jar or over the glass to keep the 
light out. Worms will burrow close to the 
surface of the glass. Take the paper off for 
observation. Remind students not to disturb 
the worms for a week so they can become 
accustomed to the terrarium. 

Ask such questions as: How does an 
earthworm eat? Does an earthworm breathe? 
If so, how? Why is the earthworm called the 
farmer’s friend? Can an earthworm grow 
back a head or a tail? 



Integration/Enrichment Sources 
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Integration/Enrichment Sources, continued from page 20 




Extended Activity ^5 

Title: Movement of Animals 
Subject Integration: Art, Language 
Learning, Science 

Objective: Students will understand that 
animals are flexible when they move about 
in nature. 



Description: Have students explore where 
animals live (e.g., trees, caves, bushes, water), 
their size and shape, and how they move 
about in their surroundings. Have students 
use clay or playdough to shape a family of 
moving animals. 
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PLAYDOUGH 

I cup flour 
1/2 cup salt 

2 teaspoons cream of tartar 

I cup water 
I tablespoon oil 
Food colouring 

Mix dry ingredients together in one pot and mix wet ingredients together 
in another pot Then mix the wet and dry ingredients together. Cook on 
medium heat until the mass comes together to form a ball. Reduce heat 
Roll ball in pot until all wet spots are gone. Turn onto counter. Knead 
playdough. Cool. Cover tightly. 
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Support Activities ^5 

Title: Piggy Banks 
Subject Integration: Art, Math 
Objective: Students will praaice counting 
using play money. 

Description: Collea as many empty tin 
coffee dans as there are students in the class. 
Have students do the following. Hold an 
empty coffee can horizontally to represent 
the body of a pig. Cover the coffee can with 
fabric. Glue on feet and tail made of fabric. 
Attach or draw eyes and other features. 
Decorate with lace. Cut a hole in the febric 
for depositing play money. Have students 
deposit money over a period of time and 
count the money occasionally. 



Title: Are You My Mother? 

Subject Integration: Art, Drama, 
Language Learning 

Objective: Students will understand the 
value of the sense of sight. 

Description: Read aloud a story about an 
animal and its mother. Discuss the story. Ask 
such questions as: How does a baby know its 
mother? How does it find its mother when it 
is lost? How can you tell your mother from 
someone else? If you couldn’t see, how could 
you tell who your mother is? After the 
discussion, have students develop a class 
book entitled, “Are You My Mother?” Have 
each contribute some text and an illustration 
to the book. 
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Title: If I Were a Mouse 
Subject integration: Art, Drama, 
Language Learning, Science 
Objective: Students will learn mouse 
behaviour by pretending they are mice. 
Description: Have students pretend they 



are mice keeping warm under a snow blanket. 
Then read aloud the following story. Chubby 
the Mouse. Have students talk about this 
story and then compose, share and illustrate 
their own stories. As well, study the life cycle, 
habitat, and behaviour of mice. 
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CHUBBY THE MOUSE 

Once upon a time 1 was a mouse named Chubby, i was funny. I liked 
to eat cheese so much. One day i saw a cat and the cat saw me. 
The cat ran after me. I ran too. I went to hide in the bushes. Then a 
tree fell on me. Then two children came running to me. I said, 
"Squeak.” But the children said, "It is cute. I’m going to keep him.” 
"No, I am.” "No way. I saw him first” "No way. I did.” So the mouse 
ran away. The children cried. Then the mouse went home into his 
hole in the grass. 
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Leah Moberly, 
Grade 3, Mistassiniy School 









3 : 



23 



For the Educator 
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Design Your Own Activity 

Permission granted to reproduce for classroom use. 
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Grade One 
















Interaction (Seasons) 




Jackie Sander 



(Grade One Teacher, 
Paddle Prairie School) 
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Philosophy 

“Its not my job, it’s my life , . . ” 

Jackie Sander 
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I believe that students learn in a holistic 
manner and that learning takes place through 
interaction between individual people and 
their environments. Each child is an 
individual. No two students see exacdy 
the same things. We see only what our 
perceptions allow us to see. In my experience 
when students first look at something they 
don’t see all of the tiny pieces or parts of it; 
they see it as a whole. Then, after closer 
observation, they see these smaller pieces 
and how they fit together. 

Because I believe that learning is 
interactive and holistic, I chose interaction 
as my theme for this project. While my 
major activities fall into the categories of 
environment, people, animals, and matter, 

I don’t see these as separate; they are 
interrelated too. When I teach skills, I relate 
them, when possible, to all of the subject areas. 

I begin by getting to know the students, 
finding out who they are, and what their 
lives and bacl^rounds are. Then I build my 
program around that. For example, I feel 
that I must deal with all the personal issues 
that are bothering them. I try to relate all of 
what goes on in the classroom to their lives. 

I believe that before we, as educators, can 
teach our students, we must accept them for 
who they are and what they are. “Accept” is 
the key word here. Without acceptance we’ll 
never get through to the students. 

When things are unsettled in the 
classroom, they must be dealt with or no 
learning will take place. A good way to settle 
things is through art. Creativity brings peace to 



ourselves and the world around us. Creativity 
is a way of interacting and connecting with 
our innermost feelings. Art provides an 
opportunity to express creativity and to 
release excess energy. 

We talk, we write, we construct. 
Sometimes students work in small groups, 
sometimes in learning centres, and sometimes 
alone. So there are all kinds of interactions 
right there in the classroom; students interact 
among themselves in their own environment. 

I also integrate the various subject areas, 
for example: Language Learning, Social 
Studies, and Health. I integrate skills such 
as spelling, handwriting and phonics as well. 

I believe in modelling for students. I 
find or I write poems that are short and easy 
for them to learn. I draw pictures to go with 
them. I never drew pictures until recendy 
but now I draw them for all my poems. I 
find students like the poems better and they 
learn them fester. They put them in their 
poetry books and recite them every morning. 

I don’t see activities as separate entities, 
but rather as parts of an integrated whole. 

I believe teaching is much more than 
just the job of educating students. It’s my 
life. When I’m in my class and working 
with my students, I love it! I get discouraged 
too. But once I’m in my class and with my 
students, I really enjoy myself and they enjoy 
me because the bottom line is that we truly 
and honestly care about each other. We are 
all smart and gifted in our own ways — 
we just have to find our gifts and develop 
them. 
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Introduction to Activities 

The theme I picked for my topic is 
Interaction. It refers to how we relate to one 
another, the environment, matter and animals. 
I use Seasons as a focal point for my classroom 
discussions. Without a focal point, the concept 
of interaction would be too general and 
cumbersome for students to understand. 

I start with fall. That is when people 
prepare to rest for the winter. We look at how 
people interact with fall: the environment, 
matter and animals. We list all the different 
things that people do to prepare for winter: 
harvesting, gathering food for storage, hunting, 
gardening, or making dried meat. People 
celebrate Thanksgiving to give thanks for 
what the earth has given to them. We look at 



how animals prepare for the winter. In our 
discussions, we find similarities and differences 
among people and animals. We also discuss 
interaction with matter and how this causes 
changes in the seasons. We make snow 
experiments with salt and sand to observe 
different melting points. We make snow 
sculptures outside and contemplate the 
texture of snow. 

I use the notion of interaction in all 
these activities. Students take an active role. 

I always look to them first to see where their 
level of thinking and understanding is. You 
can tell where their minds are if you just talk 
and listen to them. I try to relate what I hear 
and what goes on in the classroom to their 
life situations. That is what “learning 
through visions” means to me. 



LEARNING EXPECTATION QUESTIONS 

1. What Is interaction? (General Definition) 

2. How do people interact with the seasons? (People) 

3. How do the seasons affect environmental interaction? (Environment) 

4. Is matter interaction related to changes in the seasons? (Matter) 

5. Does animal interaction correspond with the season? (Animals) 

a;- 



Question #1 
What Is Interaction? 

(General Definition) 

Major Activity ^1 

Title: Building a Winter Scene 
Subject Integration: Art, Science 
Objective: Students will understand how 
people interact in a winter environment. 
Description: Have students use materials 



(e.g., fabric, paper, pencils, crayons, shoe 
boxes, cotton batting, twigs) to build a 
winter scene in a shoe box. Community 
members may be ice-fishing, building a 
snowman, playing and chopping wood. Also 
have students depict animal activity, such as 
birds flying south and squirrels gathering 
food. Use playdough to create the people, 
animals and objects, and use twigs to depict 
the trees. 
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Integration/Enrichment Sources 
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Extended Activity 

Title: Writing About a Winter Scene 
Subject Integration: Language Learning, 
Science 

Objective: Students will write a story with 
a beginning, a middle, and an ending. 



Description: H''\"e each student contribute a 
sentence for a class story about the events in the 
winter scene. Write each sentence on a separate 
strip of paper. Have the students sequence 
the strips of paper to provide an appropriate 
beginning, middle, and ending for their story. 



Support Activities #1 

Title: Natural Habitats 
Subject Integration: Art, Language 
Learning, Science 

Objective: Students will discuss animal 
and bird behaviours. 

Description: Divide the class into groups. 
Have each group gather stories and pictures 
of animals and birds. Have groups discuss 



physical appearances and behaviours of these 
animals and birds in their natural habitats. Then 
have students use chalk, crayon or paint to 
illustrate an animal or bird of their choice. 
Display pictures and stories on a bulletin board. 
Note: A bulletin board display can be 
considered a large artwork. Use the following 
compositional su^estions when creating 
large or small artworks. 





when dravnng t 
• The sun is light, 
drawing. 


• Avoid lollipop trees, *M' birds and 
comer suns. Create new ways 
of drawing lamiliar things. 

• Draw things as you see them. 
Trees have branches, leaves and 
stems. 

• Avoid using common symbols 

• Use shapes instead of lines 
)ranches, birds, etc 

find a new way to create light in a 








• Draw people as you see them. 

• Use shapes instead of lines when 
you draw in three dimensbns or 
when drawing live animals. 

• Show gesture and movement 
when drawing living animals. 

• Include physical features: face, 
neck, arms, hair, etc 





G 

• Creativity is ind 
work. 

• Your ideas are 


• Use your own aeative ability. 
Other people’s ideas are theirs, 
not yours! 

• Express your individuality in your 
artwork. 

• Plagiarism is taking other 
people’s ideas and claiming them 
as your own. 

frvidual and personal— do your own 
as good as any'body else's. 






O 


• Be aware of the entire picture 
plane. 

• Fill the entire (Dage with your 
drawing. 

• When you choose a spec c 
space to work within, use all 
of it 



• Avoid drawing things right on the 
base line. 

• Draw subjects a little bit above 
the base line or run them off the 
edges of the paper. 

• Draw within the picture plane or 
run out of the picture plane. 
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